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Introduction 

Principal’s Welcome 

Welcome to our 2020 Annual Report. At South East Metropolitan Language Development Centre and 

Outreach service we continue to build success for students centred upon exemplary teaching and learning, 

developing explicit strategies and engaging in best practice. 

The school and Outreach service are motivated to provide a program for families and other educators, that 

is optimal early childhood education for referred children with a recognised language disorder. The school 

community is actively involved in their child's education and language learning. Our team works to embed 

language in all school experiences. Our goal is language for life. 

This year has presented many challenges due to the COVID19 pandemic.  The face of education as we know 

it changed and staff rose to the challenge. Remote educational programs have become another key 

teaching and learning necessity developed by educators and supported by at home schooling. Technology, 

access to it and knowledge of it are now a key component of our program deliverables. 

The School continues to be dedicated to achieving the targets set out in our Business Plan and to ensure 

that focus is also given to systemic directions as we transition into our next plan. We strive to achieve the 

National Quality Standard whilst developing specialised programs for students with a language disorder.  

This annual report will reflect our progress and achievements throughout 2020.  Staff and students have 

striven to achieve their best.  Thanks and recognition must go to the entire team at the school and 

Outreach service who have worked tirelessly to make this possible.  We indeed have a dynamic and very 

positive school community.  I am once again privileged to present this annual report. 

 

Ronnie O’Neil 

Principal 
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Relationships & Partnerships 
 

Relationships and Community Business Plan Milestones 

Milestones in our current Business Plan for relationships and community include: 

• Explicitly teach values that relate to Positive Behaviour Support expectations. 

• Foster positive relationships with parents and carers to support the school’s capacity to develop stronger 

language learners. 

• Foster greater advocation for students with a recognised language disorder in the community. 

• To support the continued development of the National Quality Standard. 

Relationships and Community Business Plan Target 

All staff implement Positive Behaviour Support and a whole school approach is evident. (Target 

achieved in 2019 maintained in 2020) 

 

 

Positive Behaviour Support (PBS)   

In 2019 the school Positive Behaviour Support program 

continued to be implemented and staff began to design the 

behaviour matrix. During 2020 staff value added to the 

matrix and began to consider the types of resourcing needed 

to maintain the program. Leadership in the PBS team was 

instrumental in developing and delivering key professional 

learning to target this.  

 

Building on the success of 2019, the school again began the year with a 2-week focus on building rapport 

and relationships with children and families, and establishing the PBS expectations of Be Safe, Be Kind, Be 

Respectful and Be Your Best. This has enabled a smooth start to the year with educators able to focus on 

establishing classroom and school routines, taking the time to model and explain the expectations without 

the pressure of assessing children in the first weeks of school. In addition to this, the expectations are 

revisited in the first week back each term after the break.
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School Board 

Our School Board meets throughout the year to examine and investigate many aspects of the school’s 

progress highlighted throughout this report. Standard agenda items for every meeting include: 

 Celebrations 

 Board member training and awareness through discussion of Board 

Modules 

 Self-reflection for the meeting to ensure the board is working effectively 

 

Parents & Citizens (P&C) 

Many thanks must go to our P & C Association.  We 

have a strong relationship with this group who work hard to not only raise funds but also provide students 

with opportunities. Despite COVID 19 restrictions throughout the year our team remained supportive of the 

school and continued to think of innovative ways to provide children with enriching experiences and 

resourcing opportunities for the school. 

 

School Board Representatives 

2020 

Chairperson 

Dr Sharon Davies 

Principal 

Veronica O’Neil 

Parents and Community 

David Ah Fong 

Kylie Scott 

Jaxson Gazeley 

Sarah Durham 

School Representatives 

Lorraine Trouchet (MCS) 

Helen Fahey (SP) 

Selena Kirk (EA) 

Deborah Bullock (DP) 

P&C Representatives 
2020 

President Secretary 

Jaxson Gazeley  Kylie Scott 

Vice President Principal 

 Claire Thomas-Peti Veronica O’Neil 

Treasurer  

Jaycelin Carrington  

Our Board Chair 
Dr Sharon Davies 
Ph.D (Curtin), BEd (Hons) (Curtin) 

Sharon is a Researcher and a Senior Lecturer and the 

Master of Teaching (ECE, Primary and Secondary) 

Course Coordinator at Curtin University in Western 

Australia. Sharon completed her Doctor of Philosophy 

(PhD) examining how children with Developmental 

Language Disorder acquire language. 

Over the last 20 years Sharon has built strong 

connections with SEMLDC - as a parent of two 

children attending the school and as a teacher at the 

school.   

Sharon’s current research interests are in the fields of 

Early Childhood Education and STEM — science, 

technology, engineering and mathematics.  

She has a particular interest in the professional 

development of educators in education settings. 

Specifically, how action research and professional 

development can produce meaningful change in 

practitioners' skills, behaviours, and dispositions and 

promote a culture for ongoing professional growth.  
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Interagency and Community Collaboration 

The school continues to collaborate and build upon relationships with other agencies and the wider 

community. In 2020, the school worked with the following agencies in a variety of ways, with the purpose 

of advocating for children with language disorders: 

 Telethon Speech and Hearing 

 Schools throughout our regions 

 TAFE and Universities for Teacher, Speech Pathologist, Psychologist and Education Assistant work 

placements and internships 

 Child and Parent Centres 

 Child Development Services 

 Health providers (such as Paediatricians, Speech Pathologists, Occupational Therapists etc. and 

school nurses) 

 Dental Therapy Centres 

 Paediatric Interagency Group (PIAG) 

 Collaboration with other Language Development Centres  

 Statewide Services collaboration 

 

Collaborative events with collocated schools 

In 2020, we continued to collaborate with the Primary Schools that we share sites with. These collaborative 

events included celebrating special days and weeks throughout the year such as, Harmony week, ANZAC 

day, Book week events, NAIDOC week events, Outdoor Classroom days. 

We continue to be involved in combined Assemblies at each campus as well as sporting events throughout 

the year, including cross country, faction carnivals and swimming. Even with the COVID19 restrictions, we 

again had students of the Language Development Centre represent our collocated schools at some limited 

interschool sporting events.  

Transition from the School 

Children’s progress is continuously monitored with a high level of collaboration between staff and families. 

Children’s language limits are monitored closely and as they close the gap towards normal range and are 

supported by teacher judgement, children return to mainstream education at the end of the school year. In 

2020 students at the end of Year 3 will also exit the program.  Mainstream staff are supported with a 

transition program including collaborative planning and professional learning opportunities. Each child 

exited under these conditions has a report detailing and explaining exit data and suggested strategies for 

further support in a mainstream setting. 
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Statewide Speech & Language Service (Outreach) 

The Statewide Speech and Language Service (or Outreach Service) is provided by the Department of 

Education in Western Australia to support public schools. It is facilitated by the South East Metropolitan 

Language Development Centre (SEMLDC) to work with schools in the South Metro and Goldfields regions.  

The primary role of the Outreach Service is to assist educators to build their capability to support children 

in the early years (K-2) who experience language learning difficulties. Each year priority schools are 

identified by Statewide Services using On Entry pre primary data. In 2020 68 out of 113 schools in our 

service area were identified.  The service then supports staff through professional learning and 

consultations which promote the use of evidence-based practices in oral language. Schools must elect to 

receive services and commit to ongoing learning, via a service agreement. 

The team of Support Officers, Speech and Language (SOSLs) are based at the SEMLDC’s Cloverdale campus 

and includes speech pathologists and teachers. Support Officers travel to our regional areas throughout the 

year, to work with schools who have requested support. 

Support can be provided via: 

 Consultation with school leadership, educators and specialist support staff 

 School-based professional learning including workshops for educators around speech and language 

development and the link to literacy.  

Language Leadership Schools Initiative 
The Language Leadership Schools Initiative is a professional learning program designed to build the 

capability of educators to embed successful speech and language strategies into programs within their 

schools. The program consists of 4 full-day workshops, one per term. Prior to each workshop, participants 

(Language Leaders) are provided with pre-reading and reflection questions. Language Leaders are expected 

to implement and document action research within their classroom and schools between workshops.  

Fortunately, the series of workshops commenced early in term one 

 

 

In 2020, adjustments were made to ensure the program could still be delivered under COVID 19 safety 

restrictions.  This meant that instead of supporting two cohorts of participant, three cohorts were formed. 

The feedback from participants continues to be extremely positive.

0

10

20

30

40

50

60

70

2018 2019 2020

Language Leadership Schools 

Schools Leaders



Annual Report 2020 
 

Page 6 of 22 

 

Learning Environment 
 

Language and Curriculum Business Plan Milestones 

Milestones in our current Business Plan for language and curriculum include: 

• Build a culture of independence and challenge by developing and supporting investigative play and 

inquiry-based learning in the early years. 

• Implementation of the Western Australian curriculum guidelines to develop pathways for learning. 

• Continue to embed the Early Years Learning Framework (EYLF) and National Quality Standard (NQS) into 

school direction and planning. 

Language and Curriculum Business Plan Target 

All year levels continue to demonstrate improvement against the National Quality Standard. 

 

National Quality Standard 

The National Quality Standard (NQS) is one standard for quality provision of early childhood education and 

care. It is designed to promote and support quality care and outcomes for children, through a focus on 

continuous reflection and improvement. The NQS currently consists of seven quality areas (QAs). Each 

quality area contains standards, which are “high-level outcomes”, supported by elements or key indicators 

of each standard. In total, there are 40 elements considered to be indicators of ‘quality’ early childhood 

provision.  

To achieve a rating of meeting the NQS, a school needs to meet all elements within a standard, and all 

standards within a quality area. This means schools must satisfactorily demonstrate all 40 elements of the 

NQS to be considered meeting the benchmark of quality. 

 

National Quality Standard School Self-rating of each Quality Area (Comparative data) 

Quality Area / Rating 2018 2019 2020 

QA1 - Educational Program and Practice WT WT WT 

QA2 - Children's Health and Safety WT M WT 

QA3 - Physical Environment WT WT WT 

QA4 - Staffing Arrangements M M M 

QA5 - Relationships with Children M M M 

QA6 - Collaborative Partnerships with Families and Communities  WT WT WT 

QA7 - Governance and Leadership WT WT WT 

M = Meeting Standard 
WT = Working Towards Standard 
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Behaviour Management 

Our school’s Managing Student Behaviour policy has a strong focus on reinforcing positive behaviour 

through rewards such as verbal praise or acknowledgement, stickers, stamps and class reward programs 

and certificates. It aligns with the school’s Positive Behaviour Support (PBS) journey, where students are 

encouraged to display and acknowledge values such as safety, kindness, respect and self-improvement.  

A comprehensive classroom and playground policy exists and is supported throughout the school. This is 

supported by the coordinator student behaviour and clear processes. Supporting the Department of 

Education’s directive to address violence in schools, and our school’s Good Standing policy, serious 

incidents can result in a suspension from school. The school focuses on developing success plans to support 

greater positive student outcomes. 

The 2020 suspension rates are not available for publication as they were adversely affected by the COVID-19 

pandemic and are not comparable to previous years.  

Attendance 

The school has structures in place where student absence is monitored, parents and carers are kept 

informed if their child’s absence is falling into the at-risk area. The attendance coordinator also monitors 

explanations and follows up on unexplained absences. The school is looking to continue to maintain its 

overall attendance rate and explore ways in which to improve the attendance of those few students with 

acute absentee records. 

The 2020 attendance rates are not available for publication as they were adversely affected by the COVID-

19 pandemic and are not comparable to previous years.  
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Leadership 
 
 

Leadership Business Plan Milestones 

Milestones in our current Business Plan for leadership include: 

• Supporting the health and wellbeing of students and staff. 

• Enable students with strategies to build social and emotional resiliency. 

• To promote a culture of support and opportunities for aspirants through targeted succession planning 

for potential leadership. 

 

Growth and Improvement Business Plan Milestones  

Milestones in our current Business Plan for growth and improvement include: 

• Maintain performance management and accountability processes in line with AITSL to meet school 

dynamics. 

• Develop distinct leadership and support for staff across all campuses through diverse and clear roles 

outlined in performance management and professional learning including Senior Teachers and aspirant 

leaders. 

• Value professional growth across all roles within the LDC and the capacity to contribute to the direction 

of the school. 

 

Performance Development & Accountability (PDA) 

All staff worked together to strengthen our Performance Development and Accountability processes 

(formerly Performance Management). The focus was to ensure that the process is meaningful and valid for 

all staff and provided an opportunity for ongoing learning and positive change to teaching practices. This 

included providing the opportunity for our Level 3 Education Assistants to participate with peer 

observations if they wished to do so.  

The school reviewed and formalised protocols and procedures for all stages of the PDA process.  

Professional Learning 

Staff continued to collaborate and share knowledge at our School Development Days, and access other 

professional learning throughout 2020. In 2019 a large focus of professional learning was a 6-day series of 

workshops as part of Paul Swan’s Maths Impact Project, that members of the Maths team attended and 

participated in. This has guided the team through review and implementation of maths in 2020. 

Collegiate Teams 

The school underwent a more formalised approach to teams working within the school in 2020. This 

included continuing the work underway for the Positive Behaviour Support team, and Waste Wise team 

already working in the school. A Maths team and Reconciliation Action Planning Team (RAPT) were 

established in 2019 to move the school forward with maths and implementation of the Aboriginal Cultural 

Standards Framework. We are very excited to have community members and families participating in the 

Reconciliation Action Planning Team. The teams solidified their planning in 2020 and became the driving 

force behind school professional learning. 
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Annual Financial Summary

1 14,760.00$                    9,296.00$                       

2 13,253.50$                    13,253.00$                    

3 -$                                 -$                                 

4 8,523.19$                       6,359.37$                       

5 -$                                 -$                                 

6 2,008.22$                       2,008.22$                       

7 8,164.22$                       8,468.79$                       

8 5,941.24$                       1,689.98$                       

9 49,317.83$                    49,317.83$                    

10 -$                                 -$                                 

11 Farm Revenue (Ag and Farm Schools only) -$                                 -$                                 

12 -$                                 -$                                 

101,968.20$                  90,393.19$                    

101,492.00$                  101,491.97$                  

Student Centred Funding 251,078.13$                  251,078.13$                  

454,538.33$                  442,963.29$                  

-$                                 -$                                 

454,538.33$                  442,963.29$                  

Locally Raised Funds28,908.37$       

Student Centred Funding251,078.13$     

Other Govt Grants10,477.01$       

Other  1,689.98$         

Transfers from Reserves49,317.83$       

341,471.32$     

1 26,477.06$                    17,688.22$                    

2 -$                                 -$                                 

3 45,734.48$                    40,462.71$                    

4 73,956.62$                    51,661.32$                    

5 128,705.07$                  106,652.18$                  

6 10,841.91$                    6,472.75$                       

7 22,769.00$                    22,769.00$                    

8 1,980.50$                       1,417.25$                       

9 121,591.69$                  76,423.29$                    

10 -$                                 -$                                 

11 -$                                 -$                                 

12 Farm Operations (Ag and Farm Schools only) -$                                 -$                                 

13 Farm Revenue to CO (Ag and Farm Schools only) -$                                 -$                                 

14 Camp School Fees to CO (Camp Schools only) -$                                 -$                                 

432,056.33$                  323,546.72$                  

-$                                 -$                                 

432,056.33$                  323,546.72$                  

22,482.00$                    

Bank Balance 275,836.06$                                 
Made up of: -$                                                

1 General Fund Balance 119,416.57$                                 
2 Deductible Gift Funds -$                                                
3 Trust Funds -$                                                
4 Asset Replacement Reserves 157,836.99$                                 
5 Suspense Accounts 324.50$                                         
6 Cash Advances -$                                                
7 Tax Position (1,742.00)$                                    

275,836.06$                                 

Revenue from Co, Regional Office and Other Schools

South East Metro LDC
Financial Summary as at

Actual

28 January 2021

Other Revenues

Commonwealth Govt Revenues

BudgetRevenue - Cash & Salary Allocation

Voluntary Contributions

Charges and Fees

Fees from Facilities Hire

Residential Operations

Total Locally Raised Funds

Fundraising/Donations/Sponsorships

Opening Balance

Total Cash Funds Available

Camp School Fees (Camp Schools only)

Expenditure - Cash and Salary

Payment to CO, Regional Office and Other Schools

Administration

Lease Payments

Utilities, Facilities and Maintenance

Professional Development

Transfer to Reserve

Transfer from Reserve or DGR

Residential Accommodation

Other State Govt/Local Govt Revenues

Other Expenditure

Buildings, Property and Equipment

Curriculum and Student Services

Total Salary Allocation

Total Funds Available

ActualBudget

Total Bank Balance

Cash Position as at:

Residential Boarding Fees to CO (Ag Colleges only)

Cash Budget Variance

Total Forecast Salary Expenditure

Total Expenditure

Total Goods and Services Expenditure
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Teaching Quality 
 

Specialised Teaching Business Plan Milestones 

Milestones in our current Business Plan for specialised teaching include: 

• Maintain a high level of collegiate staff collaboration to build capacity to plan and deliver comprehensive 

language-based learning programs with the support of speech pathologists. 

• Develop specific, explicit learning programs for students with language disorder. 

• Assessment is used to design an Individual Language Plan for each student in consultation with the 

teacher, speech pathologists and families. 

Specialised Teaching Business Plan Target 

Educators regularly analyse classroom data for self-reflection, planning and goal setting. 

 (Target achieved in 2019 maintained 2020) 

 

High Quality, Specialised Teaching 

The journey of the Business Plan 2018-2020 included a whole-school focus on quality teaching. All staff 

contributed to professional learning and reflective thinking about quality teaching, and what constitutes 

high quality teaching in our school. The staff developed a shared understanding of terminology related to 

effective teaching, and what teaching practices were used and/or required for our cohort of children 

identified with a language disorder. The word art below was created by all staff (teaching and non-

teaching), showing elements that we believe are required for high quality teaching at our school.  

 

 

 

 

 

 

 

 

 

 

 

These elements were then embedded into our school instructional model, developed with the staff 

(teaching and non-teaching). Aspects of the instructional model formed the basis of peer and line-manager 

observations as part of our Performance Development and Accountability processes. In 2020 the 

instructional teaching model was expanded to include clear guidelines and resource support including 

WALT (We Are Learning To) WILF (What I’m Looking For) and TIB (This Is Because).
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Individual Language Plans 

As development of language is the core business of the school, each child has an Individual Language Plan 

(ILP), like an Individual Education Plan but with a focus on language goals. These goals are determined 

through assessments conducted by the school. The children’s language strengths and weaknesses are 

identified on a Language Profile. The Language Profile encompasses a total of 214 receptive and expressive 

language skills that develop across the early years. 

Speech Pathologists and Teachers collaborate at least twice a year to update each child’s Language Profile, 

and it from this profile that individual language goals are identified as well as group and whole-class 

language goals. Between 4-5 language goals are set and reported on each semester for every child in our 

school, in consultation with families and other relevant specialists (such as Private Speech Pathologists). 

 

 

 

 

 

 

During 2020 the school’s language focus was on Reading Comprehension. Understanding Development 

Language Disorder (DLD) and Scaffolds, Strategies and Cues.  Staff took part in professional learning days 

and workshops targeting these priorities.   
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Student Achievement & Progress 

Student Achievement and Progress Business Plan Targets 

Our students demonstrate progress in oral Phonological Awareness skills in non-word spelling using 

Sutherland Phonological Awareness Test (SPAT). (Target achieved in 2019) 

To show an upward trend in the percentage of Year 3 students at or above the National Minimum 

Standard in NAPLAN Numeracy. (Target not achieved in 2019 on hold 2020) 

Growth Scale Values CELF5 exit data shows gains in language skills after participating in the program 

for a minimum of 12 months. (Target achieved in 2019) 

National Assessment Program Literacy and Numeracy (NAPLAN) 

The National Assessment Program Literacy and Numeracy (NAPLAN) appraises the performance of year 3, 

5, 7 and 9 students in aspects of reading, writing, spelling, numeracy and grammar (including punctuation). 

This provides information to the National Goals for Schooling which focuses on establishing high standards 

of literacy and numeracy for all students of school age. Individual performance remains confidential to the 

student, parent and teacher. It is also important to note that only year 3 students at our school are tested 

so results and data are for this cohort of students only. Whilst the testing is standardised it is important for 

the student’s results be looked at in context to the specialised language program they participate in and 

that the students have an identified language disorder. This will have an impact on their results. The graph 

below shows the number of year 3 children working at/above or below the National Minimal Standard and 

in each of the five areas tested. 

 NAPLAN testing was not held in 2020, therefore there is no current data. 
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CELF-5 Growth Value Scores 

Growth Scale Values provide an objective score for measuring changes in a student’s CELF–5 performance 
over time. The Growth Scale Value is an Item Response Theory (IRT) ‐ based ability score with an equal‐
interval scale that can be used to compare changes in an individual’s score across multiple administrations 
of the same assessment.  
 
The advantage of using Growth Scale Values over scaled scores to assess improvement in a student’s 
language ability is that the Growth Scale Value provides a quantifiable measure of a student’s changes in 
ability, even if the amount of change is not enough to close the gap between the student and their age 
matched peers.  Growth Scale Values have a theoretical range of 100-900 and a mean of 500 and a SD of 
25. 
 
Growth Scale Values can be used to: 

 Track a student’s skill development in specific language areas. 

 Determine if the student has gained additional language skills since a previous administration of 
CELF–5. 

 Measure the efficacy of an intervention protocol. 
 
Growth Scale Values increase when the student earns additional raw score points on the subtest. Score 
increases, even small ones, can usually be attributed to refinement or mastery of new developmental 
language skills that the student did not demonstrate during the previous test administration. Students are 
assessed with the CELF-5 at the end of their Pre-Primary year or at the beginning of their Year One year to 
obtain baseline data. They are then reassessed on exit from the LDC. 
 
This report is specifically investigating the change in language scores of our exiting year 3 students in 2020. 
All students’ GVS scores increased in most language areas between baseline testing and exit testing. This 
would indicate that the interventions that the student’s received to remediate their language difficulties 
had an overall positive impact on their language learning outcomes. It is important to keep in mind that 
these students remained in the program until year three and are likely to continue to experience language 
difficulties throughout their schooling.  
 
*The data is laid out in order of baseline score for ease of readability. Each dot represents a student but 
each student is not represented by the same dot on all of the charts.  
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Sentence Comprehension 
The Sentence Comprehension subtest measures the comprehension of grammatical rules at the sentence 
level (negation, modification, prepositional and verb phrase, direct/indirect object, infinitive, interrogative, 
passive, compound, direct and indirect request, relative and subordinate clause) The student hears a 
sentence and chooses the matching picture from a choice of four. Almost all students’ GVS scores increased 
between baseline and exit testing indicating that all but one students made progress in this area. Some 
students were not included in this data set as they had turn 9 years old so they completed CELF5 
Assessment with slightly different subtests.  
 

 
 
Linguistic Concepts 
The Linguistic Concepts subtest measures the student’s ability to understand concepts such as: 
Inclusion/exclusion (and, different, all, not, neither, without, all but one), Location (middle, together, 
between, closest, next to), Quantity (all, many), Sequence (after, before, beginning), Conditional (if, unless, 
if… not). The student looks at high frequency, familiar pictures and responds by pointing to the objects in 
the order specified. It is not likely that a child will guess correctly on the linguistic concepts subtest.All 
students’ GVS scores increased between baseline and exit testing indicating that all students made progress 
in this area.  
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Word Structure 
The word structure subtests measures the student’s acquisition of English syntactic and morphological 
rules (regular and irregular plurals, regular and irregular past tense, future tense, third person singular, 
possessive nouns and pronouns, objective, reflexive and subjective pronouns, derivation nouns, copulas, 
comparative and superlative, auxiliary).The student looks at visual stimuli to complete a sentence cloze. 
The student does not need to know grammatical terminology only to demonstrate its use in everyday 
language. All but one students’ GVS score increased between baseline and exit testing indicating that all but 
one students made progress in this area. Children who have significant speech sound difficulties are likely 
to also have difficulty marking syntax and morphology in their expressive language. 
 

 
 
Word Classes 
The Word Classes subtest measures the student’s ability to understand relationships between associated 
words based on their category, features, function, location etc. Items are presented visually; the student 
chooses two pictures that go together the best from a field of three or four pictures. As the subtest 
progresses the student must choose two associated words from a field of four presented verbally with no 
picture support. This later portion of the subtest increases the cognitive and memory load significantly.  
All students’ GVS score increased between baseline and exit testing indicating that all students made 
progress in this area. Some students were not able to attempt this subtest in the baseline assessment, their 
basline scores are represented by 300. 
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Following Directions  
The Following Directions subtest measures the student’s ability to (a) interpret, recall and execute oral 
directions of increasing length and complexity; and (b) remember the names, characteristics and order of 
objects. The student points to specific pictured shapes (circle, square triangle and X) from among several 
choices. Most of the students’ GVS scores increased between baseline and exit testing indicating that most 
students made progress in this area.This subtest relies heavily on memory as well as concept knowledge. 
The subtest instructions did not allow for repetition of the instructions. However, if the instruction was 
repeated many students could actually complete the task although this was not able to be scored as an 
accurate response as their first attempt was incorrect.  
 

 
 
Formulated Sentences  
The Formulated Sentences subtest measures the student’s ability to formulate semantically and 
grammatically correct sentences of increasing length and complexity within given semantic, syntactic and 
pragmatic constraints. The student is given a spoken word and a picture and then asked to produce a 
sentence using that word. All students’ GVS score increased between baseline and exit testing indicating 
that all students made progress in this area. Many students did not obtain a score on this task during the 
baseline assessment either because they could not verbally construct a sentence or they did not 
understand the task. They have been given a score of 300 as their baseline score.  
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Recalling Sentences  
The Recalling Sentence Subtest measures the student’s ability to recall and reproduce sentence structures 
of increasing length, idea density, and syntactic complexity.  The student repeats orally heard sentences 
with no picture support. This subtest places a high demand on the student’s working memory and 
comprehension. All students’ GVS score increased between baseline and exit testing indicating that all 
students made progress in this area. 
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Sutherland Phonological Awareness Test (SPAT-R) Non-word Spelling 
Non-Word Spelling 
Total Phonemes Correct  
 
The Non Word Spelling (NWS) component of the Sutherland Phonological Awareness Test (SPAT) requires 
the student to attempt to write heard unfamiliar non-words that conform to English rules. Non-words are 
used to assess spelling skills because they require the student to purely rely on their encoding skills instead 
of memory.  
 
This report investigates the improvement in non-word spelling skills of all students across all three sites in 
2020.   
 
Percentage of Students whose NON-WORD SPELLING score increased  
between Term 1 and Term 4 2020 
  

 
 
Almost every student made progress between Terms 1 and 4.  
 
These results indicate that students across the year groups had been taught specific spelling rules and 
strategies for spelling words and that they had retained what they had been taught and were able to apply 
their new skills to unfamiliar words which translated into an improvement in their functional spelling skills.  
 
Possible contributing factors to the results: 

 Some of the younger students have very delayed language and speech skills and are not yet ready 
to acquire literacy skills.  

 As the cohorts get older they have less room for improvement and some of the student’s whose 
score did not increase were already at, or close to, the ceiling for this assessment.  

 Younger students may have not yet learned any unhelpful strategies to decode and encode words 
and are thus more easily able to learn effective strategies more easily.  

 There is a stronger focus on Phonological Awareness in the younger years and these skills may 
assist students with spelling unfamiliar words. 

 The younger students are more likely to accept that they are spelling made up (non) words than 
older students. 

 Some of the older students misapplied spelling strategies such as, the magic e, in an attempt to 
spell the word correctly rather than listening to all the sounds and writing what they heard.  

 Many students with DLD prefer visual support and have large sight word vocabularies and they can 
over-rely on these which make encoding unfamiliar words difficult. 

 
Some students achieved even Total Phonemes Correct scores within the average range for their age on the 
Non-Word Spelling Assessment in Term 4 2020 which is an achievement considering that all students have 
Developmental Language Disorder.  
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The percentage of students whose score on the NON-WORD SPELLING assessment were within the 
average range for their age in Term 4 2020. 
 
   

 
 
 
Possible contributing factors to the results: 

 To achieve a score in the average range in pre-primary a student only need to be able to write the 
initial sound in a few of the words.  

 The criteria for achieving a score within the average range in year one jumps significantly as this is 
the year most students begin receiving literacy instruction.  

 
It is important to keep in mind that mapping letters to the sounds you hear is only one component of 
literacy 
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National School Opinion Survey 2020 
 
 
In 2020 our school community once again took part in the NSOS.  The school utilises this feedback to help 
to continue to make improvements to our planning and delivery of the student program 

 
Strengths Areas for Improvement 

 High expectations for student achievement 

 Students are treated fairly 

 The school is a safe environment that 
students like to be in 

 Students make great progress 

 Teachers are good teachers and care about 
their students  

 Providing students with verbal feedback 

 Valuing parent input 

 Building community relationships with 
parents 
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